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Abstract

Purpose – This study aims to explore what are the past trends in internationalisation of higher education
(IoHE) in the country and how India’s higher education (HE) internationalisation strategies are aligned to make
India a regional education hub and a storehouse of global talent pool.
Design/methodology/approach –This paper relies heavily on secondary sources of information. Document
analysis and policy reviews to analyse the internationalisation strategies as well as quantitative data analysis
to map the trends have been used.
Findings –At present, internationalisation in India is lopsided and may become a drain on Indian economy if
not balanced soon. India is now focussing to correct its adverse inbound–outbound international student (IS)
mobility in order to become attractive for international HE community; India aims to strategically “prepare to
host,” which is subject to institutional abilities to implement new schemes and programmes. International
credibility of Indian HE rests largely on quality augmentation.
Research limitations/implications – The study is based purely on secondary sources. It would be
interesting to augment further with primary-level interactions with both policymakers and practitioners.
Practical implications – It is a mix of academic and non-academic factors leading to improved quality of
teaching, learning and competency-building in the higher education institutions (HEIs) rather than financial
doles and incentives that should draw international academics to India in order to make the global traffic two
way and financially viable for the country. IoHE to become viable and financially sustainable requires more
comprehensive institutional efforts and mechanisms to bring in fee-paying ISs, research grants and
multinational industry endowments.
Social implications – With more fee-paying outbound students and more non-fee-paying or highly
subsidised inbound student growth, the situation is already critical in terms of financial implications. This can
have long-term implications of societal divide arising out of “global academic impoverishment” of majority
Indian students unless state-supported assistance to ensure equitable access to international opportunities is
provided to the needy students in the country.
Originality/value – This article is an analytical update on India’s HE internationalisation and can be a
valuable resource for policymakers, analysts as well as researchers.
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1. Introduction
It is outlined in Sustainable Development Goals (SDG 4) that ensuring access to quality higher
education (HE) is a global goal. Internationalisation of higher education (IoHE) in its various
forms is largely an indication of a country’s repute in imparting quality education and
occupies considerable space in the global ranking frameworks of higher education
institutions (HEIs). The growing importance attached to IoHE is also seen as a response to
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the rising demand for globally employable graduates adept with skills and competencies
suited to the new age international job market that weighs heavily on cross-country and
cross-cultural experiences. As knowledge and innovation become the crux of global
empowerment, IoHE fostering “international knowledge”; “international technology” and
“international workforce” is gaining priority in countries developed and developing.

Experience shows that international education has today become an industry, a source of
revenue and a means for enhanced reputation (Wit, 2020). International student (IS) mobility
is an important tool of “soft power” that refers to country’s capacity to influence another
country’s collective attitude and behaviour as a result of non-coercive and non-threatening
factors (Nye, 2004). Ideally, the purpose should be to ensure that IoHE enables the new
opportunities of a globalised world to be best exploited to subserve national development
goals and contribute effectively in realisation of global commitments of human welfare and
sustainability (SDGs 2030). As such, the definition of IoHE has remarkably broadened from
its earlier narrow definition of cross-bordermovement. IoHE is today understood as a process
of integrating an international, intercultural and global dimension into the purpose, functions
(teaching, research, service) and delivery of post-secondary education (Knight, 2015). There is
a clear cut shift in emphasis on understanding “IoE as implying imparting of knowledge,
skills, and values that have a universal appeal and application” to one that also has national
relevance and preference. Thus, IoHE needs to be guided by national governments and not
merely neoliberal economic principles of trade for economic gains. It needs to aim at
sociocultural integration and not just commercial and market integration.

Today, internationalisation is understood in a much broader framework of
“internationalisation abroad” (IA) and “Internationalisation at home” (IaH) (Knight, 2003).
IA can be predominantly understood as “preparing to go out”, while IaH may best be
understood as “preparing to host” (Khare, 2019). The former may be measured by people and
programme mobility, while the latter with curricular and pedagogic structures, campus
environment and outcomes. This paper relies heavily on secondary sources of information.
Document analysis and policy reviews to analyse the internationalisation strategies as well
as quantitative data analysis to map the trends in IoHE in India have been used.

2. India’s emphasis on HE internationalisation
The rising emphasis on IoHE in India is driven by a two-way interest: domestic as well as
foreign.With the college-age cohort in India projected to reach 400mby 2030, (GOI, 2017a, b) ,
the international community is viewing India as one of the hottest players in the international
global HE market as India announces its potential to become a hub of HE (Budget Speech,
2019). India is not just projected to have the world’s largest tertiary-age population but also
the second largest graduate talent pipeline globally by the end of 2020. It is, thus, not
surprising that the intentions of most HE-exporting countries are guided by their desire to
leverage the increasingly “common aspiration” of the ever-growing Indian middle class to
study abroad. Themajor triggers of the rising interest of the international community in India
may be seen in few potential pathways to additional revenue generation. HE in India is today
quoted to be India’s “sunrise sector” with an expected market US$ 35.03 bn by 2025. During
the financial year (FY) 2017–2018, education industry/sector in India was estimated at US$
91.7 bn and is expected to reachUS$ 144 bn by 2020 fromUS$ 97.8 bn in 2016 (GOIMinistry of
Commerce and Industry, IBEF, 2020). Commercial-based education services (ancillary
services including technology, teaching aids, coaching and content) are expanding by 18%
annually Ernst andYoung (2014) (PwC, 2012), the online educationmarket in India is growing
at a compound annual growth rate (CAGR) of approximately 19%by 2020 and is projected to
grow at a rate over 20% bet 2018–2022 (Technavio, 2018). The out-of-pocket private
expenditure in India has witnessed an increase of 175.8% for general education, 96% for
professional and technical courses and 86% for vocational courses between 2007–2008 to
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2014 (NSS Report, 2014). These figures showwillingness of the people to spend on education,
which becomes a key driver for the Indian as well as the global HE industry. The latter being
eager to tap this emerging billion dollar industry in India.

India’s emphasis on promoting IoHE is often guided by its need to close the demand–supply
gap, diversify delivery options for increased provision and promote inclusion by increasing
access to marginalised communities. Decreasing the quality gap for programmes and teaching
by attracting foreign institutions and faculty is also an important aim. Other advantages of
internationalisation that are significantly aimed for are enhanced research performance and
capacity aswell as competitive infrastructure and output. To put it more specifically, India has
a fourfold objective for promoting IoHE: (1) tap its demographic dividend, (2) increase its global
visibility, (3) improve its brand and image (i.e. its “soft power”) and (4) emerge as an education
hub so as to be known as a regional leader in the HE market (Khare, 2014).

India’s interest lies primarily in building academic and strategic dominance, particularly
in the South Asian region as India strategically aimed to emerge as a soft power. To quote, “
more international students will increase India’s soft power and this can be used “as a tool in
diplomacy” [1]. In the light of the goal to provide equal access for all women and men to
affordable and quality technical, vocational and tertiary education, including university,
there is specific importance assigned to IoHE by the government in its ongoing 12th Five-
Year Plan (FYP) statement. “Higher education is an increasingly global enterprise; hence
Indian institutions should embrace internationalization that could provide them with new
opportunities”. The document further states the country’s rationale for internationalisation to
be to enhance its soft power, improve standards of domestic provision and produce graduates
with international competencies and skills [2]. Not to say that such an approach would not
bring economic benefits to India but the policy goals are not set with deriving commercial
gains. Initiatives, such as India’s “ Look East” policy and desire to create strategic economic
and political leadership in the area has had a profound influence in opening up the education
sector via greater collaborations and increased academic mobility (students, researchers,
teachers, academicians).

It is in the light of the above, India that was all set to emerge as a regional education hub
(Khare, 2015) has declared its intentions of being identified as “a global study destination
providing premium education at affordable costs” (NEP, 2020). The recently announced new
National Education Policy (NEP) categorically states its intention and desire to restore India’s
image and role as a “Vishwa Guru”, i.e. world teacher. Although educational services are still
not freely tradable under the General Agreement on Trade in Services (GATS) framework,
various forms of connecting with international academia have emerged during the last
decade or so. The NEP 2020 sees it as a broad opportunity to “globalise” Indian HE andmove
from its aim to become a regional education hub (12 FYP) to a global education hub
(NEP, 2020). The realities to achieve this dream, however, are more challenging and daunting.

3. Status and trends in IoHE
India today has one of the largest HE systems (993 universities, 39,931 colleges and 10,725
stand-alone institutions) but maintains a low gross enrolment ratio (26.3%) much lower than
developed countries (AISHE, 2018–2019). An analysis of India’s IoHE, under the theoretically
defined four modes of trade as per the GATS (Knight, 2003), provides a bird’s-eye view of the
status in the country.

An analysis (Khare, 2018b) across the four modes by way of India’s global proportionate
share in that particular mode reveals the following rank order of these four modes in India.
The ranks indicate most prominent of the four modes in decreasing order.

(1) Rank I: mode 2: consumption abroad: cross-border student mobility

(2) Rank II: mode 1: cross-border supply of services: programme mobility
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(3) Rank III: mode 4: presence of persons

(4) Rank IV: mode 3: commercial presence of the provider: cross-border institutional
mobility

3.1 Rank I: mode 2: consumption abroad: cross-border student mobility
Not only is studentmobility themost dominant feature of IoHE in India but India is also one of
the topmost source nations in the world for ISs. The number of students seeking educational
opportunities overseas is increasing at an unprecedented rate. Inbound student mobility too
has increased in recent years but at a much slower rate than the outbound student mobility.
The number of Indian students pursuing higher studies abroad had risen from 67,000 in 2000
to 0.227 m in 2009 to 0.55 m in 2016–2017, registering a 72% growth. Inbound mobility of ISs
increased from a mere 7,791 in 2000–2011 to 47,575 in 2016–2017, registering a little more
than 60%growth. A trend analysis shows that since 1986, there have been ups and downs. In
1986, the number of ISs in India was 10,877, which rose to 13,707 in 1993. After that the
numbers started declining and touched an all-time low of 5,323 in 1998 (Qamar and Bhalla
2017). Recent years have started witnessing a continuous rise in the number of foreign
students studying in India to touch 47,575 in 2016–2017 (Figure 1).

Despite that, the average number of foreign students per university in India is as low as 55
per university (the total number of foreign students/the number of universities as per AISHE
2016–2017), and the universities with more than 500 foreign students are not even 1.5% of
the total.

Also, foreign student representation by way of the number of countries has increased
rapidly. The highest increase in inboundmobility can be seen fromAsia, 60%of them coming
from neighbouring South Asian nations. There has been a decrease from Africa, an increase
from the USA and nearly no change in student share from Europe. Amongst the top ten
source nations to India, Nepal continues to occupy the top position from the beginning of this
decade, with almost 40% share (see Figure 2).

As far as outbound mobility is concerned, a large Indian student diaspora can be seen in
the USA and the UK, which are still the most sought after locations for outbound Indian
students. Australia, Germany, Canada, New Zealand, Singapore and Hong Kong are also
typically seen as desirable locations. The USA, the UK, Australia, New Zealand and Canada
account for more than 85% of outbound Indian students. Recent inward looking policy shifts

Figure 1.
The number of foreign
students in India
per year
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in the USA and the UK by way of restrictions on visas for work and study, along with rising
costs of education, have pushed Indian students to look for alternative destinations in several
other European nations.

The above analysis reveals that the Outbound mobility overweighs inbound mobility with
more than 0.55 m Indian students studying abroad as against only 47,575 (0.67% of ISs)
foreign students being enrolled in Indian HE. Not only does India have a skewed export–
import student Ratio (11:1) but also North–South mobility dominating.

3.2 Rank II: mode 1: cross-border supply of services: programme mobility
Programmemobility is an emergent feature and only through twinning arrangements. Use of
blended online mode in implementing such arrangements is picking up. Unfortunately, there
is little acceptance and recognition of such degrees in the job market, both in the government
and public sector, for lack of quality assurance and legal validity. Public institutions stifled
by lack of incentive, and restrictive policy hardly ever takes initiatives on programme
mobility barring a few top ranking professional institutes like the Indian Institutes of
Technology (IITs), Indian Institutes of Management (IIMs), Indian Institutes of Information
Technology (IIITs) and few central universities. About 340 Indian institutions offer joint or
dual degree programmes with international partners both at the master’s and undergraduate
levels, majority of these being private for-profit technical and professional institutions. Of the
seven new collaborations approved by the Government of India (GOI) in 2016 (Box 1), none of
the partnering institutions are publicly funded or amongst top ranking institutions in their
respective countries (see Table 1).

However, distance education network that India has is worth mentioning. India’s largest
open university Indira Gandhi National Open University (IGNOU) has almost 300 study
centres in 38 countries mostly located in Africa, central Asia and the Persian Gulf region. In
addition, there are many other private management and professional institutes offering
programmes to foreign nationals in open and distance mode. The question that needs to be
asked here is whether such collaborations enrich academics or breed further mediocrity as
neither of the partnering institutions are top ranking institutions in the national or
international ranking frameworks.

Figure 2.
Foreign students in

India by source
country (%)

Trends and
strategies of

education
in India



3.3 Rank III: mode 4: presence of persons
This form by way of both faculty and staff mobility is weak. This mode is almost negligible
with little public funding limited mostly to conference/seminar participation/trainings. Public
institutions are bound by regulations to sponsor such participation only two times in the
entire career of a tenured faculty. Other modes like faculty exchange, student exchange,
deputation of experts, training, study tours, scholarship from national (ICSSR, Tata Trust)
and foreign agencies (like Commonwealth, Fullbright, DAAD, etc.) have provided for such
exposure but in limited ways.

3.4 Rank IV: mode 3: commercial presence of the provider: cross-border institutional
mobility
This mode is the weakest of all four. Very few Indian universities have branch campuses
abroad, most of which are private aiming to reap profits abroad and seek global visibility to
attract foreign students to their home campuses. The number of such institutions has
increased in recent years. Examples include Birla Institute of Technology and Science in
Dubai in the year 2000, Manipal Academy of Higher Education in Dubai and the SP Jain
Centre of Management in Dubai and Singapore, Amity Education group in London and
Singapore. This shows that there are takers of Indian degrees in these countries at high cost.
The possibility is substantial for both private as well as public institutions to open many
more such campuses abroad, given their wide acceptance in the region, but policy and
bureaucratic facilitation within India is difficult and requires greater facilitation. The policy
so far had also been restrictive in allowing foreign campuses in India. But the NEP 2020 has
propositions to allow select renowned foreign universities to open branch campuses in India.

Thus, it can be seen, as inmany other parts of the globe, it is IA that outweighs IaH currently
in India. IA too is dominated by outbound student mobility. Other forms be it student degree
mobility, student credit mobility, student short-term mobility, staff mobility or programme
mobility is meagre, resulting in lopsided cross-border mobility as well as outbound–inbound
student mobility. Whether be it curricular or teaching–learning processes, campus readiness
or infrastructure, globally tailored programmes and faculty, internationally compatible
evaluation and learning outcomes, Indian HE is deemed to be of poor quality and unable to
match international standards. India’s “preparedness to host” is (Khare, 2018b) poor and a
major impediment to a balanced internationalisation Khare (2018a). India is now attempting
to promote more IaH (NEP, 2020).

4. India’s policy and programmatic approaches
Given the broad context and purpose of IoHE, countries across the globe adopt a slew of
strategies to promote both IA as well as IaH. These strategies may be initiated at three levels:

Indian educational institution (IEI) Foreign educational institution (FEI)

The Gandhinagar Institute of Technology, Gujarat De Monfort University Leicester, the UK
Daly College Business School, MP De Monfort University Leicester, the UK
Universal Business School, Maharashtra Cardiff Metropolitan University, the UK
The Institute of Hotel Management, Maharashtra The University of Huddersfield
GMR School of Business, Telangana York University, Toronto, Canada
S.R. International Institute of Technology, Telangana The University of Massachusetts, the USA
Ansal Technical Campus, UP Valparaiso University, the USA

Source(s): Press Information Bureau, the Government of India (2016)

Table 1.
Twinning of foreign
educational institutes
(FEIs) and Indian
educational institutes
(IEIs) (approvals
in 2016)
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state/government, institutional, self/individual in several ways. So far, India’s
internationalisation was more self/individual or institution driven. There is now a marked
shift in India’s approach by becoming proactive at the systemic level to promote IaH targeting
at improved inward mobility and collaborative ventures. Coherence between systemic
initiatives and institutional practices becomes imperative.

4.1 Systemic-level government initiatives
Several programmatic steps led by the government have been taken to make India an
attractive destination. These may broadly be categorised into

4.1.1 Student recruitment. Exchange and collaboration have traditionally been the two
major modes of IoHE. India now aims to quadruple its foreign student numbers from 46,144
(AISHE, 2017–2018) in the next five years to 200,000 by 2023. The government aims to attract
more ISs via direct means by creating extra capacity and also indirect means by providing
financial support.

(1) Extra capacity: TheGovernment has recently announced that it shall create additional
intake capacity by reservation of seats for foreign students in Indian institutions as
supernumerary, i.e. over and above the existing seats for domestic students. India
proposes to reserve 15,000 spots a year for ISs to study in the country’s top 160
universities and colleges, which include the highly recognised and globally acclaimed
technical and management institutions (IITs, IIMs and National Institutes of
Technology: NITs), as also other accredited and highly ranked institutions by
national bodies like the National Assessment and Accreditation Council (NAAC) or
the National Institute Ranking Framework (NIRF). Even those reserved seats that lie
vacant because of lack of sufficient number of ISs shall not go to domestic students.
Similarly, in the newly identified Institutes of Excellence, up to 30% of the total
student body has been allowed to be foreign students. Government is thus seriously
attempting to increase direct access to ISs. The step is further supported by providing
financial incentives to them.

(2) Financial Support: This includes a two-pronged approach: financial support through
scholarships (General Cultural Scholarship Scheme [GCSC]) and full or partial fee
waivers. Under the newly announced study in India’ programme, an initial budget of
US$22 m has been earmarked for the next two years to provide for graded cost
subsidisation (top 25% to get 100% subsidy, 25% for 50% of study costs and the
remaining students a 25%discount on tuition) tomore than 8,000 students fromAsia,
Africa and Latin America, which is more than half (55%) of above refereed reserved
spots. On the other hand, most scholarships for Indian students to go abroad are
available from foreign governments/organisations/trusts, with only a few
sponsorships available from Indian sources like the Goa education Fund or Tata
Trust for Cornel. There has been a rapid increase in Indians seeking education abroad
on self-financing basis/education loans.

4.1.2 International marketing campaign. Until recently, there were hardly any concerted
efforts made in this direction. Several foreign universities do so by providing virtual as well
as live opportunities of experiencing their institutional campuses. As part of its strategy to
brandmarket India’s image, the GOI has initiated programmes for short-term visits to Indian
institutions. These include short-term programmes/summer schools in order to provide
opportunities of interaction/cultural experience to current and prospective undergrad
students from other countries and foster international goodwill under the “Connect to India”
programme funded by the GOI. Select public universities of repute have been identified for
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the purpose from the academic session June 2014–July 2015. The courses would aim at
providing a better understanding of contemporary India, its rich art and cultural heritage,
economic and technological progress. The programme would include visits to historical
places and opportunities of greater community interaction through participation in cultural
programmes, yoga classes and various other social and cultural activities.

4.1.3 Procedural simplification.Not only is the government easing the visa process but also
started single-window information services. In the recent multi-ministry (MHRD, external
affairs, home, commerce) information services portal, all relevant data on 160 institutions,
visa, admission process, fee waivers, etc. are being provided to ISs free of cost.

4.1.4 Internal quality and international credibility. A slew of reforms in recent times are
guided by a consciousness effort to improve quality, internally aiming to improve
international credibility of the Indian HE system, which is generally perceived to be of
poor quality. The newly introduced mandatory quality accreditation and assessment in
tandem with global norms, standardisation, curricular reforms, qualifications framework,
focussed adoption of new education techniques, such as e-learning and m-learning, massive
open online courses (MOOCs) are all efforts towards improving the international
competitiveness of Indian HEIs. The first-ever government-supported National
Institutional Ranking Framework (NIRF), implemented in 2016, is a landmark beginning
towards adopting international practice of publicly identifying quality institutions and
providing comparative data on institutional quality. It may not only in future guide
government financial support for HE but also act as a guide to ISs in choosing institutions.
Announcement towards creation of world-class Institutions of Eminence (IoEs) [3] with
enhanced autonomy and significant government funds, graded autonomy project [4] making
it easier to hire international faculty and Tapping International Academic Community
(GIAN) are other additional steps in this direction [5].

4.1.5 Philanthropism being replaced by systemic partnerships. Philanthropism in
international educational cooperation is being replaced by more systematic and broad
based intergovernmental collaborations becoming consolidated after prolonged policy
dialogue between different stakeholders onmutually agreeable terms andmutually beneficial
subject domains. The newer modes of international education cooperation comprise
co-innovation and co-creation in south–south, north–south as well as triangular, well-
defined long-term thematic partnerships. Institutional collaborations through branch
campuses and education hubs are becoming common with 100% foreign direct investment
(FDI) permitted in HE services. The Singh-Obama Knowledge Initiative (USA), UK–India
Education and Research Initiative (UKIERI), Indo – German Meta Universities, India–New
Zealand Education Council and the India–Israel Research Initiative are all examples of this
shift. Although India has equally intensified and systematised its partnerships with the
developed countries of the West, its regional focus in forging larger and larger number of
international collaborations is evident from the fact of the 12 such education exchange
programmes (EEPs)/memoranda of understanding (MOUs) signed during the last three years
(bringing the total number to 48), eight are from the Asian andAfrican regions. These include
Mauritius, Yemen, Tajikistan, Burundi, Belarus, Trinidad, Tobago and the Republic of Korea.
Not only have the number of EEPs/MOUs signed in recent years increasedmanifold, majority
of these are with developing Asian andAfrican nations, which look up to India for leadership.
Development of regional education multi-country universities/centres such as South Asian
University set up by South Asian Association for Regional Co-operation (SAARC) member
nations and the Mahatma Gandhi Institute of Education for Peace and Sustainable
Development as a Category I institute of the United Nations Educational, Scientific and
Cultural Organization (UNESCO) in the Asia–Pacific region are also examples of this shift.
Both of these institutions have been set up under the aegis of the twomost important regional
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associations which deserve a special mention here for drawing attention to the fact that
regional preferences still dominate.

4.1.6 International compatibility. As most students coming to India intend to join
bachelor’s degree programmes, in order to facilitate their entry into tertiary-level education,
the GOI has already accorded equivalence to some of the most popular systems of school
education of the world and continues to add to the list. Moving forward to HE, mutual
recognition of degrees, credit transfers and internationally accepted norms of evaluation are
all being pursued in order to do awaywith apprehensions regarding equivalence/recognition
of degrees from various countries. Despite their differences in HE systems, after entering into
its first-ever government-to government MOU with France in 2018, to provide equivalence
to academic degrees, higher studies and jobs in the two countries, (Telegraphindia, 2018),
India is now progressing to sign similar MOUs with 30 other countries in Asia, Africa, West
Asia and the Commonwealth of Independent States (CIS) [6]. Such systemic arrangements
would provide for automatic acceptance of qualifications in these countries and do away
with the fear and hassles of the existing system of only bilateral arrangements between
institutions.

4.1.7 Emphasis on knowledge creation and sharing. With an aim to be amongst the top
five countries in the world in terms of research output, an annual expenditure worth 140
bn US$ is earmarked for R&D. Efforts are also being made to promote joint supervision of
Doctor of Philosophy (PhD) programmes. India is not just keen to learn from the best
practices outside but also exploit its own comparative advantage in indigenous science,
art and cultural heritage. It is also now actively engaging in sharing knowledge and
expertise on global challenges of energy crisis, food security, biopharma and biosciences,
environmental degradation, health and livelihood issues. Recently, few prestigious
foreign institutions have set up research centres in India such as Harvard India Research
Centre and Cambridge India Centre. These centres are fruitful in providing executive
education (which is less mired with regulations). Moreover, they also engage with
extensive research with Indian scholars on India issues. The Bangalore-Cambridge
Innovation Network is a case in point which has been created to foster links between the
innovation ecosystems of both cities.

4.1.8 Tapping pathways to enhance graduate employability. Taking cognisance of the
global demand for employable graduates and the SDGs to create learning opportunities for
better livelihood vocational education and skill development, institutional leadership,
multilingualism and foreign language are also emerging on the scene (e.g. Australia–India
industry/sector skill council partnerships along the US model of community colleges). The
scope is likely to widen with umbrella institutions like the Association of Indian Universities
takingmembership of similar umbrella associations of other nations (e.g. UniversityMobility
in Indian Ocean Region, Global University Network for Innovation, Catalu~na, Spain,
International University Sports Federation, Asian University Sports Federation) in order to
foster greater synergy and promote cooperation in a wider array of new areas such as
innovation, sports, university management, etc. The latest development is industry/sector-
specific long-term strategic partnerships for research and training. Such enterprise and social
partnerships are based on the need to build capacity and capability for the job market. The
recently forged strategic relationship between the UK and India design education sector to
advance and lead the design pedagogy in the context of unfolding future is one such example.
The partnership covers a broad range of activities beginning from curriculum review to
design careers, pedagogic innovation, (quality and standards framework) research and
explore a range of blended learning opportunities to support internationalisation in both
nations (India–UK Design Education British Council) [7].

However, such initiatives are at a very nascent stage and can barely be counted on fingers.
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As can be seen, several ways to promote IaH are now on the card. Needless to say that
effective implementation of the systemic-level announcements relies heavily on there being
synergy between government policy and institutional strategies. Although it is important for
institutions to be responsive to government’s strategies towards fostering IoHE, it is equally
important for them to be proactive in effectively implementing and managing different
elements associated with it. Worldwide, institutional practices towards IoHE are specific to
the individual institution’s needs, desires and capabilities. They are institution specific and
there may not be any single recipe for all institutions. But general guidelines for institutions
revolve around four major areas: (1) understanding the environment, (2) developing a
strategic approach, (3) optimising implementation and (4) monitoring and evaluating
(OECD, 2012).

4.1.9 Institution-level practices. At the institutional level, the major onus of carrying out
IoHE tasks often lies on a separate office designated specifically for that purpose, but active
involvement of all stakeholders, from the top leadership to faculty, administrative staff and
students is necessary as well. It would not be wrong to say that the institutional policy
towards internationalisation can be more effective if it is built upon general consensus,
understanding of potential risks and advantages and agreement of all stakeholders. Financial
sustainability of any internationalisation activity too is a major challenge that needs to be
dealt at the institutional level. An assessment of institution-level internationalisation
practices of select institutions in India has revealed lack of concerted effort for integrating all
the four elements as per Organisation for Economic Co-operation and Development (OECD)
guidelines. As per a recent report (Qamar and Bhalla, 2017) based on responses from a mere
114 institutions out of more than 800 existing ones, three-quarter of the institutions (75.18%)
claim to have a designated office for ISs by way of an office of advisor/ international centre to
act as a single-window facility for foreign students studying in these institutions. These
range from legally binding support services like eligibility assessment, admission, visa
facilitation, residential permit, etc. to general support services like finding suitable
accommodation, helping them to connect with local students and senior foreign students
(buddy system). The centres also function as a liaison between the university and students,
colleges, embassies and consulates, the Ministry of Human Resource Development and the
Indian Council for Cultural Relations (ICCR), police and central and state intelligence
departments. Such centres also help and guide Indian students about “Study Abroad”
opportunities and avenues for international collaborations to faculty.

An equally large number of institutions (74.47%) have reported to have a single-window
admission processing system in place for ISs. More than 60% of surveyed institutions have
separate residence halls (commonly known as hostels in India) designated for foreign
students. Most of these centres work in just a routine fashion for providing just basics to the
ISs. They are generally headed by a senior in-house faculty with very few other human
resources. Most of them are neither trained for handling the complexities of global IoHE nor
have much experience or exposure in this field. It is only in a very few long-standing or large-
sized private institutions that such centres may be well staffed and headed by professionally
trained managers. These can however be counted on fingers. Some such institutes engage in
organising additional activities for ISs, aiming for cultural integration byway of international
fairs and festivals, visits, short-duration study, India tours/courses, internships or job
placement support.

International academic engagement is even less. It is limited to arranging for few lectures
of international faculty during their India visits or inviting them to seminars/conferences.
Joint research arrangements or research paper development are mostly initiated by
individuals with hardly any institutional support in funding or guidance. Only a handful of
institutions can boast of having international faculty or scholars on board. Some do provide
language support classes to foreign students.
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Although foreign students are charged higher fees, most inbound students avail
government scholarships. In addition, about 39% of institutions offer scholarships or
financial support to ISs out of their own budgets. Unfortunately, these efforts are notmatched
by robust marketing or publicity and only about 26% of institutions seek professional
consultancy for recruiting ISs. As far as internationally oriented and ingrained
curricular reforms are concerned, only 39% offer specifically designed programmes of
studies for ISs.

In a nutshell, institutional strategies are lacking in vision, mission, planning, vigour and
rigour. Institutions are struggling to keep up with managing routine affairs and have little
time and resources to embrace the top five reasons for internationalising an institution
(Marmolejo, 2012) as per global standards, i.e. improve student preparedness, internationalise
the curriculum, enhance the international profile of the institution, strengthen research and
knowledge production and diversify its faculty and staff. Most reported cases are only
disparate efforts rather than strategic planning in an integrated fashion to understand the
national and international environment, develop a strategic approach, optimise
implementation and least of all, monitor and evaluate the institutional impact of
internationalisation activities. It is to be understood that internationalisation is a costly
affair requiring diverse financial arrangements. Student fees, alumni and industry
endowment funds are the major sources of finance for educational institutions, especially
in a time when public funding is witnessing a downturn. In current times, all of these sources
generate very little funds in public HEIs as well as small-sized private institutions. As a large
number of Indian HEIs are perceived to offer lower-quality education and suffer from poorer
governance compared to their global counterparts, it becomes even all the more challenging
for them to exploit these sources.

It is found that mostly large-sized old and established universities are able to attract and
initiate internationalisation activities. The designated offices for international affairs in
public universities are small-sized poorly staffed entities engaged in general administration
and not so much in strategic planning and implementation for internationalisation. Private
universities are likely to be more proactive, having full-fledged office with trained personnel
to propel internationalisation . However, the latter have a more commercial interest as these
are high fee-charging institutions, so the focus is likely to be more on foreign student
recruitment and on campus support and are likely to spend on promotional activities. The
good public universities on the other hand have no provision for marketing themselves. Also,
they try to think of some such activities that may not have very high market value but great
social and cultural relevance as the Hindi translation project of Delhi University. Their
initiatives are not guided by profit-making as may be the case with private universities as
there are no perks or promotions attached with any additional effort being made by
individual faculty/foreign office in charge. As a result, most public universities are only
running their international cells/offices in routine fashion (see Figure 3).

As is supported by the chart above, professional consultants and officers to handle and
promote ISs as well as globally aligned curricular courses are the least utilised
internationalisation strategy at the institutional level. The crux of the problem is that even
if Indian campuses are able to offer good extra-curricular experiences to an international
academic community until and unless they are able to bring their curricular standards
to globally competitive levels, it will be difficult for them to compete globally as a receiving
country.

5. Conclusion
The SDG 2030 goal 4 targets to “Ensure inclusive and equitable quality education and
promote lifelong learning opportunities for all”. The Education 2030 Incheon Declaration and
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Framework for Action further reinstated the pledge and commitment to promote a single
education agenda that is holistic, ambitious and aspirational, leaving no one behind with a
sense of urgency. With a renewed focus on quality and inclusion and additional emphasis to
ensure that all learners acquire the knowledge and skills needed to promote sustainable
development by 2030, the framework called for strong global as well as regional collaboration
and cooperation to achieve the same. As such, IoHE started getting greater importance in
state as well as institutional discourses across the globe. Also, understanding the concept
broadened in terms of inputs, processes aswell as outputs and outcomes to be global in vision
but also local in spirit. Arguments about local vs global knowledge, local relevance vs global
competence/skills, local culture vs trans-border culture, local employment vs global labour
market and local language vs international language as medium of instruction are gaining
strength in the context of IoHE, often creating a dilemma in the global phenomenon of IoHE,
but the commitment of national governments including India to further IoHE as a tool
towards development and poverty reduction is clearly reflected.

India with its fast-expanding HE sector and demographic dividend places IoHE as an
important policy agenda. The new millennium (2000 onwards) saw a marked shift in India’s
approach to IoHEwith greater zeal and balanced emphasis on both IA and IaH. The shift has
reflected India’s desire to move from a north–south recipient nation to an engaging partner
exploring and consolidating south–south, north–south as well as triangular cooperation. The
move is generally seen as the result of increasing globalisation and internationalisation of
education worldwide, but India’s proactive efforts in this direction cannot be undermined.
Initiatives, such as India’s “Look East” policy (GOI, 1995; ASEAN, 2005) have further
consolidated and strengthened relations between India and its neighbouring countries
having similar backgrounds and facing similar challenges. As a result, India is not only
emerging as an economic leader in the region but its potential as an academic leader is also
being recognised.

However, at present, internationalisation in India is lopsided and may become a drain on
Indian economy if not balanced soon. India is now focussing more on the mobility aspect in
its attempt to emerge as a regional education hub (Khare, 2015) and correct its adverse
inbound–outbound IS mobility (Khare, 2018a, b). The significant rise in the number of
Indian students going abroad is not so much a result of government policy but self-

Figure 3.
Universities reporting
facilities/special
arrangements for
international students
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motivation, greater awareness and self-financing capacities. Indian youth today is
increasingly looking for alternative foreign locations due to domestic political and
societal changes and economic growth. Given high costs of foreign education, a very small
fraction of Indian students are likely to benefit from internationalisation activities. The
quality gap amongst a range of HE providers may lead to further polarisation as students of
only good and highly ranked institutions would be able to reap the benefits of
internationalisation. With more fee-paying outbound students and more non-fee-paying
or highly subsidised inbound student growth, the situation is already critical in terms of
financial implications. This can have long-term implications of societal divide arising out of
“global academic impoverishment” of majority Indian students unless state-supported
assistance to ensure equitable access to international opportunities is provided to the needy
students in the country. Such a situation would not only hinder the national government’s
aim to make HEmore inclusive for the most vulnerable groups but also go against the basic
tenet of SDGs that call for equity and inclusion in quality education to promote life-long
learning opportunities for all.

While outbound mobility is being determined by market forces with greater reliance on
individuals, efforts to improve inbound mobility and IaH have become government
prerogatives at the systemic level. With institutions still unresponsive and incapacitated in
large numbers to indulge in either the institutional efforts or planning directed at
internationalisation is limited to few top ranked public institutions or large-sized private
institutions. These too have a greater focus towards recruiting foreign students and
bringing foreign faculty as visiting/adjunct/short-term/advisory positions. IoHE to become
viable and financially sustainable requires more comprehensive institutional efforts and
mechanisms to bring in fee-paying ISs, research grants and multinational industry
endowments.

Although several new initiatives are on board and the new policy clearly states its
intention to promote IoHE, the strategy is ill-defined and dedicated agency still missing. As
such, effective and successful implementation remains a major challenge. A snapshot of the
challenges at the three levels tomove towards amore balanced and equitable IoHE is given in
the box below:

Box 1. Level-wise challenges
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Now that India’s popularity as an HE provider in the region is growing, India needs to
strategically roll out its long-term plan with far-reaching goals and specific time bound
priorities. Also, as the scope and forms of IoHE are widening, strict monitoring and
governance with strategic government intervention to provide for measurable deliverables
has become a challenge. India’s desire to emerge as an equal partner is subject to quality
parameters. One thing is for sure that there is no looking back but only making the best of
new found opportunities as both domestic needs and aspirations are high. Strategising
internationalisation at three levels – global, national and institutional – backed by a rigorous
competency-building drive to translate it into practice is the need of the hour.

Notes

1. https://thepienews.com/news/india-aims-to-become-study-destination/

2. http://planningcommission.nic.in/plans/planrel/12appdrft/appraoch_12plan.pdf p. 103.

3. IoE: The government’s scheme to create a new class of universities with the eminence status was
rolled out by the Ministry of Human Resource Development in 2017. It provides substantial extra
government funding – INR10 bn over five years for public institutions. Although private institutions
will not receive government funds, theywill have complete autonomy and freedom to decide their fee
structure and courses, hire and admit foreign faculty and foreign students to a certain limit and have
the freedom to form academic and research collaborations with foreign institutions. In total, 20 such
institutions have already been listed. These are different from the scheme of Institutions of
Excellence/colleges with potential for excellence launched in the 10th FYP.

4. Graded autonomy project UGC (categorisation of universities (Only) for grant of graded autonomy)
regulations, 2018 have been notified on 12th February, 2018. These regulations are aimed to provide
autonomy to the HEIs based on quality benchmarks both universities and colleges.

5. GIAN: The Global Initiative of Academic Networks (GIAN) programme was launched by the
Ministry of Human Resource Development, GOI in November 2015 with the aim to promote faculty
from highly rated institutions abroad to visit India, interact and partner with their counterparts and
with students and deliver specialised courses.

6. These include Nigeria, Sudan, Tanzania, Rwanda, Ethiopia, Algeria, Egypt, Morocco, Tunisia,
Thailand, Malaysia, Afghanistan, Sri Lanka, Bangladesh, Nepal, Bhutan, Vietnam, China, Iran, Iraq,
Saudi Arabia, the UAE, Jordan, Yemen, Kuwait, Kazakhstan, Tajikistan, Turkmenistan and Oman.
https://www.deccanherald.com/national/india-keen-mutual-recognition-academic-qualifications-30-
countries-671410.html

7. https://www.britishcouncil.in/programmes/higher-education/internationalising-higher-education/
knowledge-economy-partnerships
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